In healthcare, we often assume that because someone is an expert clinician, they are also naturally an effective teacher.  However, teaching is a distinct skill set.  While faculty may be highly trained to diagnose and treat patients, they are not always trained to intentionally teach fellows how to think, learn, and grow in those same areas.  This design aims to address that gap.  
READ: Quote from Dr. Wolff 

Introduce myself
I am Kary Garnica and I want to share my plan to change the way educators educate.

Instructional Design Assignment (Faculty Development Focus)
Subject, Level of Instruction, and Intended Audience
My instructional design focuses on faculty development in clinical research mentorship and teaching within a Hematology/Oncology fellowship program. The level of instruction is graduate medical education (GME), and the intended audience is hematology/oncology faculty who supervise and mentor fellows in clinical research and efforts.  
Physicians are highly trained to care for patients but not always trained to teach.  This design will address the gap by preparing faculty to become effective educators.  
The design is grounded in a Big Hairy Audacious Goal (BHAG): to cultivate fellows who become independent, ethical, and impactful clinical researchers. Faculty development is the primary mechanism to achieve this goal by strengthening faculty capacity to teach, mentor, and guide scholarly work effectively.
Learners = faculty
Impact = better-trained fellows


Key Institutional Documents Influencing Design
GO to My LINKS page
The design will be influenced by:
· Fellowship program curriculum and scholarly activity requirements (block schedule)
· Accreditation standards from the ACGME - Accreditation Council for Graduate Medical Education, particularly expectations for supervision, teaching, and research training (ACGME – Common Core)
· Institutional Review Board (IRB) policies and research compliance standards (IRB)
· Faculty evaluation tools and fellow feedback on mentorship experiences (NI)
· Institutional expectations for scholarly productivity 
These documents ensure that faculty development aligns with both educational quality and research oversight responsibilities.

CBE or OBE? Why?
This design uses a Competency-Based Education (CBE) framework. Faculty participants are expected to demonstrate competencies in mentoring research, guiding protocol development, providing effective feedback, and modeling ethical research practices and good patient care.
Rather than focusing on attendance, success is measured by observable changes in teaching and mentoring behaviors and the downstream impact on fellow scholarly development and patient care/outcomes.  

Design Approach and Rationale
My design will use backward design, and is aligned with Fink’s Significant Learning Model.
The design begins with:
· The BHAG (who fellows should become) 
· Then identifies what faculty must do differently to support that outcome 
· Then aligns faculty learning outcomes, assessments, and activities 
Tying these together will ensure that faculty development is purpose-driven, not just informational, and directly tied to learner success and patient outcomes.  

Balancing Assessment Of/For/As Learning
The faculty development design incorporates:
· Assessment of learning: 
· Evaluation of faculty-developed mentoring plans 
· Observation of teaching or feedback sessions 
· Assessment for learning: 
· Peer feedback during workshops 
· Facilitator coaching on mentoring strategies 
· Review of draft protocols guided by faculty 
· Assessment as learning: 
· Faculty reflection on their role as mentors 
· Self-assessment of teaching and feedback practices 
· Development of a personal faculty growth plan 
This approach promotes continuous improvement and reflective practice, which is essential for effective educators.

Deeper Learning:  We are constantly moving deeper in our learning. 
Yes—this design intentionally promotes deeper learning for faculty, not just knowledge acquisition.
GO to Finks Blog 
Using Fink’s Significant Learning Model, faculty participants:
· Apply: Practice mentoring conversations and protocol guidance 
· Integrate: Connect research expertise with teaching strategies 
· Explore the Human Dimension: Understand their influence on fellow development 
· Develop Caring: Strengthen commitment to mentorship and learner success 
· Learn How to Learn: Build ongoing strategies to improve as educators 
This ensures faculty moves from being content experts to effective educators and mentors.

Who Controls the Learning?
The design is learner-centered with shared control:
· Faculty participants engage in self-reflection, goal setting, and application in their own mentoring contexts 
· Facilitators provide structure, frameworks, and coaching 
This model respects faculty as experienced professionals while supporting growth in educational practice.

This instructional design is based on Fink’s Significant Learning Model and focuses on helping faculty become stronger research mentors for Hematology/Oncology fellows. It starts with foundational knowledge, where faculty build or refresh their understanding of clinical research design, bias, and regulatory requirements through workshops and real-world examples. From there, it moves into application, giving faculty the chance to practice mentoring fellows as they develop clinical trial protocols, with feedback and support along the way. The integration piece helps faculty connect research decisions to bigger-picture issues like ethics, patient impact, and clinical workflow through discussions and case-based learning. The human dimension encourages faculty to reflect on their role as mentors and the influence they have on fellows’ development, while the caring component reinforces the importance of patient-centered research and meaningful mentorship. Finally, in learning how to learn, faculty create a plan for continuing to grow as mentors, including staying current with research and improving their teaching over time. Overall, the goal is not just to build skills, but to shift how faculty think about and approach their role in developing future researchers, which aligns with principles of significant learning and backward design (Fink, 2013; Wiggins & McTighe, 2005; Ambrose et al., 2010), as well as best practices in graduate medical education and faculty development (Accreditation Council for Graduate Medical Education, 2023; Yvonne Steinert, 2014) and the importance of structured research training in oncology education (American Society of Clinical Oncology, 2020).



Go to Outline on Blog Page
Implementation Outline / Schedule
Pre-Work (Asynchronous)
· Review of effective mentorship and feedback strategies 
· Self-assessment of current mentoring practices 
Session 1: Foundations (Workshop)
· Principles of research mentorship 
· Aligning mentoring with fellowship goals and BHAG 
Session 2: Skill Development
· Mentoring simulations (e.g., guiding protocol development) 
· Peer and facilitator feedback 
Session 3: Application
· Faculty apply strategies in real mentoring settings 
· Optional observation or peer coaching 
Follow-Up Session
· Reflection and discussion of experiences 
· Refinement of mentoring approaches 
· Development of ongoing faculty growth plans 
Longitudinal Components
· Ongoing mentorship of fellows 
· Periodic faculty check-ins or communities of practice 
· Review of fellow scholarly outcomes as indirect assessment 




Closing Line 
By aligning faculty development with a clearly defined BHAG and Fink’s Significant Learning Model, this design ensures that improvements in faculty teaching and mentorship directly translate into meaningful, sustained growth in fellow research competency and scholarly impact.  Because in the end, we don’t just need great clinicians, we need great clinicians who can teach others to be great.  
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